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The paper addresses the problem of foreign language speaking anxiety (FLSA) as a psychological and emotional barrier that impairs oral participation and language development among university students. This study explores a novel approach by evaluating the efficacy of a non-integrated emotional intelligence (EI) training intervention aimed at improving students’ emotion regulation skills to decrease FLSA intensity and increase willingness to communicate (WTC). Utilizing a quasi-experimental pre-test-intervention-post-test design, first-year undergraduate students ($N = 22$) from an Interpretation Department were divided into an experimental group ($n = 10$) and a control group ($n = 12$). The experimental group participated in an eight-session training program introducing specific EI techniques-including mindful breathing, debriefing sheets, goal-setting and others conducted outside regular language classes. Quantitative data were gathered using the Foreign Language Classroom Anxiety Scale (FLCAS), the Emotion Regulation Skills Questionnaire (ERSQ-27), and an adapted WTC scale, and analyzed via paired-samples t-tests. The statistical results demonstrated significant improvements within the experimental group: speaking anxiety substantially decreased ($p = .009$), emotion regulation skills increased ($p = .009$), and WTC rose significantly ($p = .007$). 
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Introduction
The phenomenon of anxiety within the educational context has been extensively studied since the mid-twentieth century, particularly in relation to foreign language acquisition. Anxiety that occurs inside the foreign language classroom is formally conceptualized as foreign language anxiety (FLA), a term popularized by Horwitz and colleagues. Empirical research indicates that anxiety, especially when experienced at a high degree, significantly reduces students' receptiveness to new information and actively interferes with the process of acquiring novel skills and knowledge [1, 2].
Methods and Materials
The study employed a quasi-experimental research design involving an experimental group ($n = 10$) and a control group ($n = 12$) composed of first-year undergraduate students from an Interpretation Department. Convenience sampling was utilized due to institutional arrangements and availability through the academic advisor.
Results and Discussion
Quantitative pre-test and post-test data were systematically entered and verified. Statistical differences within each group over time were calculated using a paired-samples t-test, which was selected because the same participants were measured repeatedly across two temporal stages. To supplement the numerical data, a semi-structured qualitative interview was conducted with the foreign language teacher of the experimental group to evaluate observable changes in real classroom interactions
At the initial pre-test stage, both the experimental and control groups exhibited highly similar baselines across all primary variables. Both cohorts demonstrated elevated levels of speaking anxiety alongside moderate emotion regulation skills and communicative willingness. 
At the initial pre-test stage, both the experimental and control groups exhibited highly similar baselines across all primary variables. Both cohorts demonstrated elevated levels of speaking anxiety alongside moderate emotion regulation skills and communicative willingness.
Following the completion of the eight-session intervention program, distinct statistical patterns emerged between the experimental and control groups. The exact statistical breakdowns, including means ($M$), standard deviations ($SD$), t-values ($t$), degrees of freedom ($df$), and significance levels ($p$), are presented in Table 1.

Table 1
Comparative Statistical Analysis of Pre-test and Post-test Performance

	Group
	Variable
	Pre-test M (SD)
	Post-test M (SD)
	t(df)
	p

	Control Group
	FLSA
	91.42 (17.70)
	86.58 (16.67)
	2.19 (11)
	.051

	Control Group
	EI / ERSQ-27
	67.42 (12.09)
	68.67 (11.41)
	-0.54 (11)
	.601

	Control Group
	WTC
	61.42 (17.15)
	65.50 (15.76)
	-0.69 (11)
	.507

	Experimental Group
	FLSA
	96.10 (21.49)
	86.90 (15.91)
	3.29 (9)
	.009

	Experimental Group
	EI / ERSQ-27
	62.60 (13.84)
	68.40 (12.46)
	-3.35 (9)
	.009



The paired-samples t-test confirmed that the experimental group achieved statistically significant improvements across all tested dimensions. Specifically, FLSA decreased significantly from 96.10 to 86.90, $t(9) = 3.29, p = .009$. Concurrently, emotion regulation scores increased significantly from 62.60 to 68.40, $t(9) = -3.35, p = .009$, and WTC scores rose significantly from 61.90 to 69.60, $t(9) = -3.44, p = .007$.
Conversely, the control group showed no statistically significant modifications. The reduction in FLSA within the control cohort was marginal and failed to satisfy standard significance boundaries ($p = .051$). Changes in EI ($p = .601$) and WTC ($p = .507$) for the control group were highly non-significant, demonstrating that standard language instruction alone did not systematically enhance emotional skills or willingness to speak during this timeframe.
The dynamic shift and visual trajectory of the quantitative benchmarks achieved by the experimental cohort across all three tested parameters are illustrated in detail below (see Fig. 1). The color-coded parameters distinctly reflect the systematic boundaries between baseline anxiety levels and the subsequent development of communicative readiness.
[image: ]
Figure 1. Comparative dynamics of psychological and communicative benchmarks 
in the experimental group pre- and post-EI intervention
Conclusions
The given research demonstrated that foreign language speaking anxiety is a multidimensional emotional barrier that cannot be resolved through purely linguistic methods. By establishing a clear emotional training model, this study proved that explicit instruction in emotional intelligence significantly improves emotion regulation skills, reduces situation-specific oral anxiety, and directly enhances learners' behavioral willingness to communicate. Equipped with mindful breathing, cognitive reappraisal tools, and structured self-reflection strategies, students transitioned from passive avoidance to active communication. Ultimately, addressing the emotional architecture of the learner is not a secondary concern, but an indispensable foundation for successful communicative language education.
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